
 

 

What is a class charter? 

Children and adults in a class select those rights they agree are the most important in relation to what is done 

in that classroom. The process of developing a charter is as important as the end product. The process must be 

participatory, inclusive and build on the prior learning about the difference between wants and needs. 

For very young children rights may need to be reworded. As children move beyond their early years, they will 

learn that their rights under the UNCRC are based on their needs to thrive as human beings.  

These rights are to do with: 

 their health and safety (survival) 

 their protection from harm and abuse 

 the development of their potential 

 their inclusion and participation in the life of the society around them (immediately, locally and globally). 

In learning that these rights are universal, children understand that this means that their rights are bound up in 

respecting the rights of others. Some like to refer to this reciprocity as rights and responsibilities. There is a 

danger, however, in that by just looking at this reciprocity the responsibilities of adults are left out. 

Children also learn that adults, especially their parents, teachers, carers and policy makers have the 

responsibility to ensure that these rights are known about, promoted and respected by all. So the charter for a 

rights respecting classroom is for all, including adults. 

What is agreed is then set out in a way that can be easily seen around the room and signed up to by all those 

participating. 

 

2 Classroom charters 

What is the aim of a class charter? 

The process of developing the class charter can serve to unite the class. It develops a sense of ownership of the 

classroom and learning. Once developed the charter becomes a point of reference for the class and once 

signed by the teacher, assistants and pupils it signifies a shared enterprise and acts as the social glue which 

binds everyone together. We would recommend that children also have a say in how it is displayed. 

In what way is it different from golden rules or codes of behaviour? 

The class charter is not a direct behaviour management tool. It is indicating that a significant part of the role of 

the school and the teacher is to help realise the rights of the child. Rules are something which are often 



externally imposed, whereas charters are democratically negotiated using an internationally agreed values 

framework. It should begin a process of replacing rules. 

“We have all got a responsibility to do the right thing make the right choice in respecting everyone’s Rights” 

Daubeney Year 3 child  

 

How do you approach the linking of rights with responsibilities? 

The main point to remember is that the rights of the child are not conditional on responsibilities. Rights do 

imply but are independent of responsibilities. 

A right cannot be withdrawn as a punishment but what can be withdrawn is the opportunity to infringe other 

people’s rights. 

Adults working with children need to model rights respecting behaviour and use rights respecting language in 

order to reinforce the benefits of this values system. 

A child needs to see and hear how rights abusing/denying behaviour is identified by an adult and how the 

adult uses the language of rights to help a child understand how they have failed to respect the rights of others 

and how this choice has negative consequences. This will help the children themselves become empowered by 

the language and concepts they acquire from this rights respecting culture. This reasoning may still lead to a 

child being removed from their classroom to have their right to education experienced alone or in a different 

setting, but the rationale is clearly rooted in the rights respecting framework. Pupils who may end up excluded 

from school still have the same right to education as children in school. Under the Convention it is up to the 

state to organise this. 

 

 

 


